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1. ABOUT THESE NOTES
These notes accompany the seminar presented at the Riverside Theatre in 2015.
They form a starting point for exploring Fearless within the classroom setting
experientially.
These teacher’s notes are designed to enhance students understanding and analysis
of Milk Crate Theatre’s production of Fearless and the publication of the script by
Currency Press. In working with the text, it is important to analyse and interpret
Fearless as a piece of dramatic art created using community consultation, within a
cultural development framework. The influence of community development and
cultural development means that teachers and students can engage with Fearless as
a work of theatre or literature that explores diversity and social justice.
This resource is a place to start when analysing and drawing meaning from the
production. We encourage you to do your own research to compliment this resource.
A number of resources are listed at the end of these notes to help you and your
students get started.
WARNING: Fearless addresses and examines adult themes, some of which could be
confronting for young people. These include; homelessness, suicide, post traumatic
stress disorder, gambling, alcohol and drug references, anger management, sleeping
rough, social isolation and disengagement.
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2. INTRODUCTION TO MILK CRATE THEATRE
2.1 About Milk Crate Theatre
Milk Crate Theatre works with an Ensemble of artists who have experienced
homelessness or social marginalisation to create theatre that creates change.
We provide a safe, creative space for the Ensemble to build confidence and
make positive changes in their lives.
Our work embodies the experiences and artistry of the Ensemble to showcase
their uniqueness as contemporary storytellers and to create authentic and
transformative theatre that challenges audiences and brings communities
together. These stories are brutal yet beautiful, savage yet seductive, tenacious
yet tender but most of all they are real: born from the experiences of those who
create it.
We believe that by bringing communities together and sharing the real stories
of people who have experienced homelessness or social marginalisation, we
can inspire action and work towards an inclusive future where everyone feels
valued.
2.2 The Milk Crate Theatre Ensemble
The Milk Crate Theatre Ensemble cannot be easily categorised or described.
As a starting point, the Ensemble self-identify as having experienced
homelessness or social marginalisation, but this is merely the beginning. The
depth and breadth of the lived experiences within the Ensemble is truly
inspiring and each and every point of difference adds to the diversity that the
Ensemble brings to working with the Company.
Through the process of engaging with Milk Crate Theatre and building their
skills they become artists. In any given 12 month period Milk Crate Theatre
could have over a hundred individuals in the Ensemble. In 2014 Milk Crate
Theatre had 143 individuals connected as Ensemble Artists.
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3. CONTEXT TO FEARLESS
3.1 Homelessness in Australia
There are currently 105,237 people who are homeless in Australia. (Source:
2011 Census, Australian Bureau of Statistics).
-‐
-‐
-‐
-‐
-‐

On any given night in Australia, 1 in 200 people are homeless;
56% are males and 44% are females
25% are Aboriginal or Torres strait islander
In the 2011 census, 60% of those noted as homeless were under 35 years old.
http://www.homelessnessaustralia.org.au/index.php/about-homelessness/factsheets to see more Homelssness Australia peak body.
Homelessness can affect anyone at any time but is more prevalent in already
marginalised communities including people who have a lived experience of
mental illness, people with disabilities and Indigenous Australians.
Homelessness is more than simply ‘houselessness’. Experiencing
homelessness means not having stable, secure housing or a place to call
home. It is comprised of people who are ‘sleeping rough’, couch-surfing, living
with family and friends, residing at boarding houses, shelters and refuges. It
can also mean the loss of support networks and a lack of a sense of security.
3.2 Milk Crate Theatre as a community arts and cultural development
organisation (CACD)
To understand Fearless it’s important to understand that Milk Crate Theatre is
a community arts and cultural development organization (CACD). This means
that the purpose of Milk Crate Theatre is to have an impact both artistically and
also socially. Social inclusion is about everyone in the community feeling
included and valued in daily life.
Milk Crate Theatre utilises the theatre-making process to promote and
advocate for social inclusion and a better understanding of people experiencing
social marginalisation. We aim to inspire action on complex social issues. A
core element of the performances is to generate work that challenge our
audiences to become involved in a discourse around ideas, misconceptions or
issues that people can hold around homelessness and the many complex
factors that can exist alongside that as a lived experience. We define success
in relation to transformation, be it incremental or substantial.
Since 2011, the Milk Crate Theatre Ensemble has been generating the
content of the performances through dramaturgy, playwriting and storytelling. Through this, the Ensemble shape the creative process for the shows
and take on roles as performers and writers enabling the whole creative
process to be deeply affected and highly representative of the Ensemble’s
artistry and storytelling. The content generated is then fashioned into an
interactive and thought-provoking theatrical piece by the Milk Crate Theatre
Ensemble, Associate Artists and staff. The rationale is to ensure the
legitimacy and authenticity of our performances, both in relevance and
resonance.
3.3 Contemporary Australian theatre practice
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Over the last 10 years, there has been an increase and demand for real stories
both on our stages and also on our screens. In theatre this has also translated
to works that reflect real experiences or tell of cultural crisis occurring in the
world.
Fearless is an example of contemporary Australian theatre, and the
presentation of real people on stage in the role of the actor makes Milk Crate
Theatre a robust example of contemporary practice.
With a reading of any Milk Crate Theatre text, it must acknowledge that some
of those performers that you see on stage are not ‘conventionally trained
actors’, the creative offering that they bring to the work is not study from
institutions but rather an authenticity or a sense of embodying lived
experiences.
This raises a number of questions for an audience member such as:
-‐
-‐
-‐
-‐

Who on stage has experienced homelessness?
Are the actors telling their own personal story?
What does someone who has experienced homelessness look like and does it
fit with my perception of that?
How do I feel differently about this story knowing that someone who has
actually lived that experience is a part of the story telling?
This audience positioning is key to the play in performance and to Fearless
being an example of contemporary theatre practice.
The various concerns of Fearless are core to the body of work created by Milk
Crate Theatre. Milk Crate Theatre’s work has a focus on contemporary issues
that are important, current day social problems.
Community participation in the development and performance of Milk Crate
Theatre’s work is critical. For Milk Crate Theatre, it’s important to be making
work that straddles both meaningful social outcomes for our community as well
as high quality artistic outcomes for our community and audiences.
3.3.1 Cultural and social concerns of Fearless
The cultural and social concerns of Fearless are shaped by work the
company does with the Ensemble. Themes that come up again and
again in our work are around problematic social issues that affect the
lives of those who have experienced homelessness:
Sleeping rough – PEPPER / MUTT-DOG
Coping with grief: CRYSTAL / PT
Addiction: alcoholism, drug taking and gambling: CLIPPER / GIZMO /
CHIKA / CARLOTTA
Violence: MUTT-DOG / CHIKA / PT
Growing older and social isolation: CARLOTTA / CRYSTAL / CLIPPER
Post Traumatic Stress Disorder: DOG TAG
Family breakdown: PT / PEPPER
Loneliness: ALL
Suicide: DOG TAG / PEPPER
Mental illness: MUTT-DOG / GIZMO / CLIPPER / DOG TAG
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Political concerns of the work are around taking issues and themes that
are often considered to only effect those on the fringes of our society and
making them part of a main stream conversation. The company achieves
this by showcasing the work within mainstream venues and seasons
such as Carriageworks season (where Fearless was presented in 2012).
3.3.2 Personal concerns of Fearless
Some of the personal concerns that were discussed during the
development that can be seen in the text are:
-‐
-‐
-‐

-‐

-‐

The issue of fathers not being able to see their children – in the character
of PT and he not having access to his children due to his anger
management issues;
The issue of isolation broadly – this is the basis for the theme of
loneliness and hence the creation of the character of Lotte;
The discussion of animals within the text – Mut Dog only really feels
comfortable with dogs rather than people – during development there
was considerable discussion of how when you are isolated or sleeping
rough a pet can be your last place of emotional contact – the last
significant relationship that you might retain. Mut Dog is the only
character who has no interaction with lotte – he is happy with his dog
companion;
The theme of gambling and addiction – during development individuals
discussed their relationship with various addictions and their journey to
recovery. Within the work this can be seen in the character of Gizmo with
his gambling addiction and CHIKA with his substance abuse issues;
The idea of the ‘carbs coma’ that Dog Tag tries to employ to knock
himself out throughout the day so as to avoid facing his demons.
Overall Fearless is an example of contemporary Australian issues that
arise from the very personal and the broadly systemic.

3.4 Context within the play
Within the work of Fearless the context within the play is a deliberate
embodiment of a number of social concerns and issues that those who
participated in making the work have experienced.
These social concerns include homelessness, substance abuse and misuse,
gambling, violence, social isolation, family breakdown, suicide, post-traumatic
stress disorder (PTSD) and grief.
The context within the play is in many ways an exploration of the day-to-day
lives of those who participated in the creation of the work. They are mirrored
contexts, expressing the personal concerns of the MCT ensemble and
therefore the social concerns of the company.
When Lotte engages with the characters they move into a space between
worlds. This is a space where their demons are real and they cannot hide from
their inner truths. It is The Hell Room. This place could be considered as a
contextual representation of the way homelessness is perceived by wider
society. We are able to glimpse what are often private and personal matters
taking place in an acutely public space – people sleeping, people eating,
having relationships etc.
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4. ABOUT THE PRODUCTION
4.1 Development of Fearless
Fearless utilised Milk Crate Theatre’s unique creative process of peer-to-peer
mentoring between Associate Artists and the Ensemble to generate an
authentic and innovative production.
The playwright, Mirra Todd began by putting to the entire Ensemble a number
of questions:
• What is something that you don’t understand about yourself?
• What is something you don’t understand about the world you live in?
• What is an issue that you would profoundly like to explore?
•
Responses from the community reflected that the overarching theme of
loneliness was a personal issue that many in the community were interested in
exploring.
Following this, MCT held a two-week creative development where 10
Ensemble artists worked intensely with a range of Associate Artists. This
development was focused on unpacking the theme of loneliness further and
exploring the characters and situations that the script could harness.
Through this process, characters were created and situations developed for
those characters that relate to the lived experience of homelessness or social
marginalization.
Working with the Ensemble and Associate Artists, the script and music was
developed approximately 90 minutes in length. The script was then rehearsed
by Associate Artists and Ensemble Artists over a 12 week period and shaped
and sculpted by the experiences of those who were involved in the process as
actors. The performance was then premiered at Carriageworks, Sydney in
September 2012.
4.2 Plot
A range of different characters are seen at a point in their lives when they are
faced with a ‘breaking point’. This point in their lives is at a moment when their
personal experience of loneliness is heightened. They are vulnerable to the
power that their isolation and loneliness can have over them.
They are faced with a choice – do they succumb to their personal struggles,
allowing the force of their loneliness to steer their lives forward, like a ship
towards the rocks or are they able to take control, see the insidious tactics that
loneliness resorts to in an attempt to further isolate them?
The plot of the text follows that of the multi-storyline genre. There is not one
central character that the theme wraps around but rather one central theme
that a myriad of characters reflect the varying faces of.
This means that the time the story spends with each character is limited but, for
an audience, it is the experience of the whole that sheds a new light on the
underlying theme.
The plot unfolds in this way to emphasize that there is not onw signifying
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experience of loneliness but that rather, societally, the issue of loneliness is
complex, it is not easily solved and there are many different versions of it that
people are struggling with simultaneously. This way of exploring multiple
stories, reminds the audience that there is not a simple/one sided story or
trajectory for people experiencing homelessness.
This approach is necessary for authenticity and for the ethics of the company.
Milk Crate Theatre has a social imperative to provide honest representations
that are artistic and based on the true stories of the ensemble and this function
of the plot caters for this.
4.3 Dramatic structure
Fearless is a play that inhabits two prime central realities: The real world and
the hell room are the two main worlds that exist in the work. In addition to this
the text refers to a place potentially outside of both, the shadows.
Real Places: The various characters exist in real worlds, which are all in
varying degrees of decay, yet they remain tenuously linked: a streetscape, a
bar, a bedroom, a chair, a soup kitchen, a TV. These real world locales allow
the audience to see and experience the characters in their daily lives as they
face the obstacles that are contributing to their struggles with loneliness. In
these real places, the characters have a sense of bravado, a sense of trying
their best to cope, they have not succumbed to their inner truths or turmoil.
The Hell Room: is a place where loneliness dwells, different in quality to each
of the characters as they experience it. There are clues within the text as to the
quality of The Hell Room for different characters when and how they are drawn
into it. When in The Hell Room, characters are forced to confront that which
they hide from, the root of their outside-ness, the reason for their turmoil.
The Shadows: This world sits behind and around both the Real World and The
Hell Room. The Shadows is not a prime central locale but it is another place
from which dramatic meaning can be gained.
In the playwright’s note, Mirra Todd describes these whispers and sounds from
the shadows as commentary coming from an ‘elsewhere’ but with relevance to
characters uttering the words that make up these parts of the script. These
parts are printed in italics and provide a self-referential commentary on the
action within the play.
For the moment when these sounds are made, the actors cease being
characters and become actors, commenting on their own characters and their
characters relationship with the story at hand.
4.3.1 Multiple Storylines and Multiple Places
Fearless is an interwoven multitude of stories around a theme. The
theme – loneliness – could be seen as the central character of the play
and the characters within the text provide insights into the many angles
and points of view on that central character of loneliness.
A key structural element of Fearless is that within the text, multiple
characters are referenced as being present simultaneously, each
inhabiting their own separate space in the “Real World”. This structure
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provides a further insight into loneliness. The idea that all of these
characters can be in such close proximity on the stage but each dealing
with their own sense of isolation is much like the world.
4.3.2 Transitions and segues
Throughout the text there are shifts in the action / plot that are referred to
as transitions and segues. Both of these structural tools help to illuminate
multiple places concurrently.
Segues: are tools that encourage a director to blend scenes slowly from
one to the other. While dialogue may begin in a new scene and end in an
old one, perhaps the audience lingers with the characters from the earlier
scene and is able to follow them a little further beyond the dialogue as
their story continues. The use of the segue within the text allows for the
fullness of the world of the play to be seen all at once while also assisting
a director shift the focus from one character to another.
Transitions: within the text indicate the beginning of a new scene.
Directorially this could mean a significant shift in the energy of the work to
establish a new chapter in the story telling.
4.3.3 Subtitles
There are a range of subtitles within the text that the playwright refers to
in his note as ‘tag lines’. These subtitles can be seen as Brechtian in
influence and through this lens, can provide a rich perspective through
which to analyze the text.
Each of these subtitles refers to the type of relationship that loneliness is
capable of and the proceeding action that follows is an example of that
kind of relationship.
4.4 Brechtian influences
The playwright refers to Fearless as a ‘hybrid beast’ meaning it borrows from
various theatrical styles, one of which is Brecht.
Teaching an audience: Brechtian theatre aims to teach an audience
something: Fearless does also as we have discussed;
Social activism: The style of theatre centers around social activism and the
idea of audiences making changes beyond the theatrical experience. Fearless
forces audiences into a new awareness of a complex social problem and
allows insight into the personal stories of the Ensemble. In this way, the text
creates a dialogue between social and personal issues.
Epic theatre: Like Brecht’s works, Fearless is episodic in nature, jumping from
vignette to vignette and slowly unfurling the narratives of a range of characters
and circumstances around a theme.
Songs as parables: The songs of Fearless could be viewed as ‘parable
scenes’ like in a Brecht play, where the song is used to alienate the audience,
providing opportunities for learning. I will expand on this more when I address
music and song within the text specifically.
Presentational and representational: Fearless also employs a mix of
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presentation and representational acting modes, some of which are designed
to create a distance between the audience and performance to better enable
an intellectual understanding of the issues at play rather than an emotional one
at times.
The narrator character: Lotte could also be seen as a version of the narrator,
a guide who leads the audience through the story of the play. Lotte is used to
observe the action as well as being a ‘reporter’ of events. There is a sense that
Lotte is both a beacon of truth for the audience and one of deception for the
characters.
4.5 Performance Styles
Direct address of the audience: within Fearless, direct address of the
audience is used for a range of effects:
-‐ To implicate the audience into what has happened to the characters on
-‐ An acknowledgement from the actors that they are being watched
-‐ To position the audience as another character within the text
Cabaret: Playwrights note: “In creating LOTTE (loneliness personified) I chose
the theatrical convention of a cabaret persona, to ensure she had legitimate
gravitas and mischievousness in equal measure.”
The use of cabaret is really significant in helping to make some of the weightier
concerns of the play palatable to an audience. On the one hand we have a
jaunty high-spirited provocateur in the role of Lotte, a character who seduces,
befriends, cajoles and makes fun of the other characters.
Alongside this we have characters who are working through some very serious
personal conflicts. By juxtaposing the light and dark within the performance
styles an audience is able to more deeply grapple with some of the personal
and social concerns.
Presentational: There is a deep sense of ‘show’ within the text of Fearless, a
presentational quality to the performance style. Inherently this comes from the
knowledge of watching and being watched, particularly in terms of the
performers and play having knowledge that they are a representation only of
real life scenarios.
4.6 Language
Each of the characters possesses a lingo that speaks to their experience. The
playwright really used language throughout the work as an additional tool to
manipulate the relationship that the audience has with the text. Sometimes
using clipped and sharp language, sometimes brutal and funny, sometimes soft
and sensitive – and sometimes even all of these different approaches within
the same scene.
4.7 Design
4.7.1 Use of Costume
The costume design that was undertaken for the production in 2012
worked closely with the lighting design of the work. With quite a simple
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stage setting, lighting and costume provided the bulk of the insights into
the characters on stage and the psychological landscape of their
experiences.
4.7.2 Use of Lighting
The lighting in the play from the original production was a key aspect of
the design elements of the work and was used extensively to add color
and demarcate worlds.
4.7.3 Use of music
Music is used in Fearless as a central story telling device. It was also a
key element of the creative process and a way for each of the actors to
take ownership over their characters.
As part of the creative process, each actor wrote lyrics that expressed the
deepest desires and truths of their characters. These lyrics were written
by the actors who ultimately performed the characters on stage. A
second stage of the process, was then putting these lyrics to music
through a collaborative process with Christa Hughes and Daryl Wallis.
The music had originally been intended to provide color to the world of
Fearless. This element of the production was to be an ever-present
theme that assisted to navigate the audience through and between the
two central locales of The Hell Room and The Real World. Music within
the play almost exists as another character, an ever-present
accompaniment to the dramatic action, providing further colour to assist
an audience to interpret the text.
Borrowing from Brechtian influences, the music and songs in Fearless
are used to express the play’s themes independent of the main spoken
text in the play. The music is used to neutralize emotion, rather than
intensify it, making the text vastly different from a piece of modern day
musical theatre. It is this subtlety that makes the music of the text live as
another character within the piece, a character that opens doors between
worlds and shepherds the audience through the tapestry-like nature of
the text. The music is not used as a backdrop or soundtrack to the action
but rather a structural / dramaturgical devise where the songs and
interaction between the music and the performers makes the music a
central element in the interpretation of the text.
The play was originally performed with a full live band.
4.7.4 Set Design
The set design for Fearless from the 2012 production had a number of
important elements considered within its design.
1. The mechanics of the theatre were not hidden: The production took
place in one of the studio spaces at Carriageworks. This studio space
was essentially a large black box. The lighting bars, structures of
seating banks and other staging equipment could all be seen by the
audience upon entry and throughout the performance. This could be
viewed as MCT again revealing the authenticity of the stories that the
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company tells. The stories themselves are the power – the real
experiences of our community are what make our theatre unique and
different rather then the need for a range of decorated set pieces.
There is a sense of the open mechanics of the theatre mirroring the
open mechanics of the company’s story telling.
2. Minimal indicators of place were used to demarcate the characters
surrounds: A number of key set items were used to achieve this such
as:

•
•
•
•

CARLOTTA: A full length mirror
GIZMO: a bar and stool
DOG TAG: A chair in a spotlight
CRYSTAL: An arm chair

4.8 Characters
LOTTE

Loneliness personified, she is centuries old. She reflects the characters inner
world, to confront and challenge them, to console them, to inspire them.

CHIKA

A 40 year-old who deals illicit drugs and is used to intimidating people by his
size and demeanour, who finds redemption after being bashed.

P.T.

A person who has turned to clowning to deal with his ‘anger issues’ since being
denied on-going access to his children after a messy divorce.

PEPPER

A 60 year-old woman (a rough sleeper) had her son taken away years earlier
and lost contact with him. She is a suicide survivor- she has deep but faded
scars on her wrists.

DOGTAG

A returned soldier suffering post-traumatic stress, haunted by the images of the
innocent people he has killed, this makes him vulnerable and suicidal.

CARLOTTA

A 55 year-old drag queen struggling with the fact that he is no longer attractive.
He is now house bound with agoraphobia. He has joined an Internet dating
service, but in his imagination he is still vibrant and youthful.

GIZMO

A gambling addict, who finds solace and belonging at the local pub and playing
the T.A.B.

CLIPPER

A very successful business man, who is struggling with the ongoing decay of
his beloved wife who is suffering from Alzheimer’s.

KRYSTAL

A car park attendant whose husband died of cancer- a widow in her third year
of grieving, who has become quite bitter.

XAVIER

A 40 year-old man, the long lost son of Pepper, he suffers from Asperger’s
Syndrome and is genius and child in equal measure.
Summary of character journeys within the plot
CH

BEGINNING

MIDDLE

END

CHIKA

Is used to intimidating

Is beaten up badly and

Realizes that he is not
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people by his size and
demeanor
Turned to clowning to
deal with his ‘anger
issues’
A rough sleeper who
had her son taken
away years earlier
and lost contact with
him
Haunted by the
ghosts of people he
has killed
A 55 year-old drag
queen struggling with
the fact that he is no
longer attractive
A gambling addict

feels vulnerable

CLIPPER

A very successful
business man who
has turned to alcohol

CRYSTAL

A car park attendant
whose husband died
of cancer
A 40 year-old man,
the long lost son of
Pepper, he suffers
from Asperger’s
Syndrome

PT

PEPPER

DOG-TAG
CARLOTTA

GIZMO

MUT-DOG
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invincible and connects
with others

Loses his kids and his
marriage
Remembers her earlier
attempts with suicide

Reconnects with her
son

Struggles to move
forward and feels
vulnerable and suicidal
House bound with
agoraphobia. He has
joined an Internet
dating service
Loses money at the
local pub

Ends his life

Struggles with the
ongoing decay of his
beloved wife who is
suffering from
Alzheimer’s
Struggles with feelings
of bitterness and
sadness
Is disconnected from
people

Connects with Crystal
as a new beginning
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Embraces change

Finds solace and
belonging at the local
pub

Finds new connections
with Chika and Clipper
Reconnects with his
long lost mother

5. WORKSHOPS AND ACTIVITIES
Workshop one: Before you begin – social, ethical and diverse issues
Before beginning work with the text, divide the class into groups of three to five
students. Ask the students to discuss the three questions the Ensemble cast were
asked before creating Fearless:
1. What is something you don’t understand about yourself?
2. What is something you don’t understand about the world you live in?
3. What is an issue or theme you would like to profoundly explore?
After discussing the questions, ask the students to choose 1 idea from each of the
questions and create a freeze frame for each idea. The groups perform the freeze
frames for the class and invite the class to identify what the freeze frame means. The
teacher should take a photo of each freeze. Using the photos ask the students to
evaluate each of their own freeze frames with reference to the elements of drama.
As a whole class, read the context/background notes found in these teachers notes
to the class and discuss and key points of interest.
Divide the students into new groups. Ask the groups to revisit the questions above
and ask the students to answer each of the questions as if they are homeless. The
groups perform the freeze frames for the class. Once again invite the class to identify
what each freeze frame means. The teachers take a a photo of each freeze and ask
the students to evaluate each of their own freeze frames with reference to the
elements of drama.
Working individually, the students compare and contrast the photos from the two
exercises.
Ask the students to write a short statement expressing what they are expecting to
explore in the text.
Workshop two: Before you begin – investigating characters
Divide the class into small groups and allocate each group one of the characters
from Fearless. Based on the character descriptions in the text and these notes, ask
the group to create a digital profile for the character including a composite image.
After creating the profile and image ask the group to determine and develop the
characters walk, mannerisms and tone of voice. The group should consider the
characters: gait, how they hold their hands, hold their head, eye line, tone of voice,
pitch, speed at which they talk etc. After developing the walk, mannerism and tone of
voice for the character, one member from each group walks into the room and
introduces himself or herself as the character.
Record the introductions and review them after completing the unit. Ask the students
what they would keep if they were to create the characters again and what they
would change. Students should reference their decisions in relation to the elements
of drama.
Extension: watch the interviews with the actors on the Milk Crate Theatre website
(see the end of these notes) and compare and contrast the student interpretations of
the characters with the actor’s discussions.
Workshop three: Annotating a moved reading
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Divide the class into small groups and allocate each group one of the themes in
Fearless.
Each group conducts a moved reading of the script. Whilst they are conducting their
reading, the students highlight examples of text, sub-text, motivation etc that relate to
their allocated theme. The students also make notes where appropriate. Using a
think, pair, share or similar strategy, the students share their work with each other
and make notes on the themes that they have not been allocated.
Working individually, the students write a short essay on one of the following topics:
1. Identify and discuss how Mirra Todd uses language and characterisation to
communicate the themes and issues in Fearless.
2. Identify and analyse the use of subtext to communicate the themes and
issues in Fearless.
3. Describe and discuss how tension and mood and atmosphere are used to
communicate the themes and issues in Fearless.
Workshop four: Chorus
Begin the workshop by engaging in an adapted version of the game ‘public
transport’.
Ask the students to enter the space one by one imagining that they are a character
from the script. As a character enters the space they sing a song, recite a nursery
rhyme or any other appropriate vocal activity. Whilst they are on the stage the
students must remain in character, join in and continue to sing the song, nursery
rhyme etc. until a new character enters and changes the song.
Divide the class into small groups. Allocate each group one to two songs in the text.
The groups prepare a performance of the songs in the convention/style of a Greek
Chorus. The groups should choose which lines are sung as a whole group, which
lines are sung as an individual, which lines are sung in pairs etc. The group should
also consider, create and rehearse appropriate choreography. After preparing and
rehearsing their work, the students take it in turns to perform the work for each other.
The teacher may choose to record the work using video or a series of photographs.
After all of the performance are complete, as a class discuss what the students were
able to interpret about the songs using the elements of drama as a framework.
Workshop five: Loneliness tableaus
Working in pairs or small groups, the students complete the following tasks:
• Identify the key moments of loneliness in the script (hint: look for the bold text
in the script, for example: Loneliness makes finger puppets of us all).
• Write these moments down in order.
• Create a freeze frame for each moment.
• Create a soundscape for each moment.
• Create a transition between each moment.
• Rehearse and then perform the moments of loneliness. Students may like to
record their performances to reference when preparing for their assessments
and their exams.
After watching all of the performances, as a class, analyse and evaluate how the
moments of loneliness contribute to the development of the play.
Workshop six: Costume design
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Design a costume for a character. Imagine that you are the costume designer for a
production within Fearless. How would you design a costume that represented the
personal and systemic issues that the characters tackle within the text? Focus here
is on the personal and systemic. So for example with Pepper we analyzed that the
personal issues were around the complexity of rough sleeping in terms of the
multitude of issues that PEPPER is living with (loss of a son, sleeping rough, past
suicide attempt and mental health issues). We also spoke about the systemic issue
represented in her costuming being that of societal blindness.
Students should try to identify the personal and systemic issues experienced by each
of the characters and then chose one to design a costume for that represents these.
Elements of drama that may be explored are: symbol, dramatic meaning, situation,
place, time).
Workshop seven: Psychological impact of loneliness
Take a look at the monologues of Pepper in scene 10. With your class identify the
given circumstances of this moment in the play.
In small groups, get the students to look through the text and collect some dialogue,
either from the interjections or from LOTTE that relates to PEPPER.
Get one student to perform the monologue and the other to explore what it feels like
to comment on or provoke the character performing the monologue. Play with the
relationship between these two characters and the worlds in which they both inhabit.
What does it look like when:
•

PEPPER does not hear or see LOTTE and LOTTE speaks directly to
PEPPER

•

PEPPER does not hear or see LOTTE and LOTTE speaks directly to the
audience.

•

PEPPER is speaking to the audience and can hear and see LOTTE. She has
to deal with hearing and seeing LOTTE.

Analyze with the students - what does the audience experience with these different
ways of approaching the relationship between LOTTE and PEPPER?
Analyze with the students – what does this reveal about loneliness as an inner
demon? What does it reveal about the internal monologue of criticism?
Analyze with the students – what does this say about loneliness in our society today
and the way it can be experienced by individuals as well as the way it could be seen /
or not seen by others?
Workshop 8: Working with real stories
To assist with gaining an understanding of the importance of the authentic stories
from the community that Fearless sprang from. Have students experiment with
creating their own scenes where they play:
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•
•
•

Themselves revealing something difficult / important that has happened to
them in their lives;
Someone they know (friend / relative etc) where they tell of a difficult moment
in the life of someone they know
Where they play someone they don’t know in a scenario that is foreign to
them (use the themes of the play to generate these topics.

Analyze with the students: how does the audiences reading of these scenes change
based on how close the content is to someone?
Workshop 9: Working with the text – epic nature of the work
This exercise is focused on assisting students in tackling some of the text within the
play, and also getting a sense of the epic nature of the text. Students get into groups
of 10. Look at the text from the top of the play in the prologue. All of the characters
are introduced within this piece of the play. Working with this experientially can
provide a demonstration of:
•
•
•
•

Each of the characters and the worlds that they inhabit;
The relationships LOTTE has with each of the characters regarding their
experience of loneliness;
The personal and systemic issues that the characters are struggling with;
An experimentation with the voices from the shadows;

TASK: Each of the students takes on one character. They must design a small world
for their characters to inhabit that demonstrates the personal and systemic issues
that the character is facing. Working with a selection of the elements of drama
(suggest: focus, place, situation, space, movement, rhythm, symbol, audience
engagement) students need to:
•
•
•

•

•
•

Create a set design for the world that their character inhabits;
Create costuming for their character that represents the personal and
systemic issues faced by the character;
Create a movement or series of movements for their character that expresses
something of the relationship with loneliness that their character experiences
within the play;
Create a silent series of events that keeps the world of their character alive
during the dialogue of the other characters – how can a student successfully
create the world of their character for the audience so that it continues to be
present throughout the whole scene, not just when they have dialogue?
Students to work together to create action that shows the interaction of their
character with LOTTE (loneliness);
Students experiment with singing / speaking the songs within this section of
the text.

Workshop six: Exploring set
As discussed in these notes, two realities dominate the set for Fearless. The first of
these realities is the physical reality of the setting: a streetscape, a bar, a bedroom, a
chair, a soup kitchen, a TV. The second of these realities is the Hell Room. Inside the
Hell Room, the character of Lotte mirrors, exposes and explores the characters inner
truths.
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Working in small groups or individually, students complete the following tasks base
on the designer Stephen Curtis’* approach to set and costume design.
• Read the script from start to finish without interruption
• Identify the plot, subplots, climatic structure, exposition, rising action, climax,
falling action, denouement, episodic structure, musical structures and any
other important information.
• Create a picture, write a list of words or both that describe the mood and
atmosphere (think about the audience’s emotional response).
• Create a short list of the central/important themes.
• Identify the social context of the script.
• Identify images, metaphors and symbols, using a variety of sources, which
give shape to the central/important themes.
• Identify the props used in the script.
• Identify the research required to create a concept for a set design.
• Conduct the research for the design concept using a variety of sources.
• Create a research net which includes the themes and concepts, the visual
style, the design details and any other important information.
• Present the research net to the class.
After each group has completed their research net, as a class, discuss the
importance of the set in relation to staging a production of Fearless. If time permits,
discuss what the research process revealed to the students and how this has
contributed to their knowledge and understanding of the text.
* For more on the design process and design thinking see Staging Ideas by Stephen
Curtis by Currency Press.
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6. QUESTIONS FOR DISCUSSION
1. How does Mirra Todd use tension and music to develop the story of Fearless and
keep the audience engaged?
2. The role of theatre is not to entertain. The role of theatre is to engage the audience
with real life issues in the hope the audience leaves the theatre to instigate social
change.
Discuss.
3. If you were directing a production of Fearless how would you work with the design
team to ensure the set and musical elements of the play were just as important a part
of the production as the performers themselves.
4. Fearless represents the experience of individual Australians whilst simultaneously
representing universal themes and issues.
Discuss.
5. Choose one of the elements of drama and discuss the importance and role of this
element in relation to creating dramatic tension and engaging the audience.
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7. ADDITIONAL RESOURCES
Milk Crate Theatre
http://www.milkcratetheatre.com/
Milk Crate Theatre Company - Fearless
http://www.milkcratetheatre.com/past-performances.html
Homelessness Australia
http://www.homelessnessaustralia.org.au/index.php/about-homelessness/what-ishomelessness
Department of Families, Housing, Community Services and Indigenous Affairs report:
Journeys Home: Research Report No.2 February 2012
http://www.melbourneinstitute.com/journeys_home/assets/pubs/2013/Chigavazira%2
0et%20al%20Journeys%20Home%20Research%20Report%20W2.pdf
Department of Families, Housing, Community Services and Indigenous Affairs report:
Which way Home? A new Approach to Homelessness
http://www.fahcsia.gov.au/our-responsibilities/housing-support/publicationsarticles/homelessness-general/which-way-home-the-australian-government-greenpaper-on-homelessness/which-way-home-a-new-approach-to-homelessness-fullreport?HTML
Housing NSW Going Home Staying Home overview
www.housing.nsw.gov.au/Help+with+Housing/Homelessness/Going+Home+Staying
+Home.htm
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